“To Live in an Age of Light and Refinement”:The Growth and Decline of the Young Ladies’Academy of Philadelphia by 鈴木 周太郎
－ 29 －
“To Live in an Age of Light and Refinement”
“To Live in an Age of Light and Refinement”: 




In 1801, a subscriber of the Philadelphia Repository, a weekly 
newspaper published in the former capital of the United States, wrote 
a letter to the editor of the weekly. Having daughters of his own, he 
wrote this letter on reading and being impressed by an extract from a 
speech on the importance of women’s education, which appeared in the 
newspaper. The speech was delivered by James A. Neal, the principal 
of the Young Ladies’ Academy of Philadelphia. This father strongly 
supported his daughters’ education in a school for women and wished 
“to see them improve in their mental endowments.” He emphasized the 
usefulness of women studying multiple subjects in school:
The idea which was formerly adopted, of the inutility of giving 
our daughters a better education than merely reading and writing, 
has almost become obselete [sic]; and the time is fast progressing, 
when they shall have no more cause to reproach us for want of 
opportunity of at least acquiring what may be really useful.(1)
On reading his letter, it is apparent that women’s education was 
being widely accepted in the beginning of the 19th century. However, 
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in the era immediately following the ratification of the Constitution, 
around 1790, the issue of girls attending school became a controversial 
matter.(2) During those ten years, several schools and academies for 
women advocated women’s education and made major contributions 
toward disseminating the idea that an educated woman “may be really 
useful” in society.(3)
The Young Ladies’ Academy of Philadelphia (YLAP), which 
was referred to by the father in his letter to the editor, was the pioneer 
institute in America set up for education of women. YLAP provides us 
with numerous insights into the state of women’s education in the early 
Republic and the discussions engaged in by the teachers and students. 
In this article, I consider the state of women’s secondary education in 
revolutionary Philadelphia, especially in YLAP, by researching the 
arguments of educators and intellectuals and the speeches made by 
female students. I consider the school’s educational philosophy from 
the two important perspectives of the students and the educators, or the 
people being educated and the people imparting education.
Many historians have referred to YLAP in their research on the 
history of education or gender. As the forerunner among historians 
studying the history of American women’s education, Thomas Woody 
discussed YLAP as an early version of a female academy in his book 
A History of Women’s Education in the United States (1929).(4) Articles 
written by Marion B. Savin and Harold Abrahams (1959) and by 
Ann D. Gordon (1979) primarily addressed YLAP itself.(5) Savin and 
Abrahams examined the background of the establishment of YLAP and 
said Philadelphia had “a climate in which the seed of a new and more 
liberal outlook, favoring the education of young women, could find root 
in increasingly fertile soil.” (6) As I examine later, historians supporting 
or criticizing the “republican motherhood” ideology have used sources 
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from YLAP to support their arguments. The most notable was Linda 
Kerber (1980), who studied the academy’s support of the idea that 
women in this era should be trained and assigned new social roles. Later, 
new historians, such as Margaret Nash (1997; 2005) and Susan Branson 
(2001), focused on YLAP for rethinking the “republican motherhood” 
approach and for emphasizing female students’ spontaneous eagerness 
to obtain knowledge in school. From this, we see that YLAP had various 
dimensions.
This article attempts to discuss the additional dimensions of YLAP 
to gain a better understanding of women’s education in early America. 
The two different notions coexisting in the academy were that, first, 
women should be educated to be good wives and mothers and, second, 
both sexes have the same capacity and rights. I argue this point by 
examining materials from both the YLAP educators’ and the students’ 
perspective. Second, while many historians have researched and referred 
to pamphlets published in the 1780s and 90s, I use, in addition, articles 
from the Philadelphia Repository, published in the 1800s, as new 
source material. By reading and comparing them with the older sources 
published in the 18th century, we realize that education at YLAP and the 
general field of women’s education were going through major changes.
I. The Young Ladies’ Academy of Philadelphia
In the late 18th century, American society witnessed radical 
changes resulting from the War of Independence and the drafting of 
the Constitution of the United States. During this period, an important 
subject of discussion was the structure of the new republic. People 
frequently discussed education as well. For example, James Sproat 
told students of YLAP, that “[g]reat attention has been paid to the 
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education of American youth, since our memorable revolution; colleges, 
academies, and public schools have been erected in almost every state 
in the Union.” As for the Founding Fathers, according to his pamphlet 
titled “Thoughts upon the Mode of Education Proper in a Republic,” 
Benjamin Rush insisted, “[o]ur schools of learning, by producing 
one general and uniform system of education, will render the mass 
of the people more homogeneous and thereby fit them more easily 
for uniform and peaceable government.” (7) They shared several ideas 
about new education. For example, they believed education is key to 
transforming educated people into “good citizens” who would make up 
the new Republic. In short, they believe that the construction of the new 
Republic has to be strongly linked to the education of the people.
In this trend, women’s education became a topic of intense 
discussion. In 1788, Joseph Pilmore addressed YLAP students and told 
them that they were going “to live in an age of light and refinement” 
and were going “to be favoured with an education properly calculated 
for opening the understanding, enriching the mind, and the promotion 
of virtue.” (8) A famous writer Judith Sargent Murray declared, “I 
would give my daughters every accomplishment which I thought 
proper” and “I would teach them ‘to reverence themselves.’” She 
believed that proper education could endow women with “the noble 
ardor of independence.”(9) Women’s contributions during the War of 
Independence enhanced their status enabling them to shape the new 
Republic.(10) Noah Webster said that female students “must concur in all 
our plans of education for young men, or no laws will ever render them 
effectual.” However, his argument was not based on a simple egalitarian 
notion but on the notion that a woman should be good company for 
her husband. He said “[t]he opinions and conduct of men are often 
regulated by the women in the most arduous enterprises of life; and their 
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approbation is frequently the principal reward of the hero’s dangers, 
and the patriot’s toils.” In his pamphlet titled “On the Education 
of Youth in America,” published in 1790, Webster also promoted 
women’s education because “the company and conversation of ladies of 
character” were a young man’s “best security against the attractions of a 
dissipated life.” He thought female education tended to be wrong when 
it “raises a woman above the duties of her station.” (11) 
With the emergence of such trends, the late 18th century and the 
early 19th century saw many educators founding schools for women, 
including secondary educational institutions. It is important to examine 
these schools to understand the contents of women’s education during 
this era and educators’ ideas of what women should be taught. 
YLAP played an important role in defining female education in the 
Revolutionary era, though it was certainly an exception. YLAP was “the 
first [secondary educational institution for women] in the United States, 
and perhaps in the world” and was established in 1787 by educator 
John Poor, a native of Massachusetts. At the time of its incorporation 
in 1792, YLAP was the only women’s school authorized by the State 
of Pennsylvania for acquiring a charter under the “Act or Instrument 
of incorporation of the Trustees of the Academy for the education of 
Female pupils in the city of Philadelphia” and it maintained its unique 
status until 1829.(12) YLAP was located on Cherry Street, between the 
Third Street and Fourth Street, which was “the center of commerce 
and society” in Philadelphia. The academy was managed by trustees 
led by John Poor, and it included scholars, lawyers, business owners, 
and officers and teachers from the University of Pennsylvania, all of 
who were male. Approximately 100 students, called “scholars,” were 
enrolled in YLAP; these students were not only from the suburbs of 
Philadelphia, but also from Maine, Canada, and even from the West-
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India Islands. Additionally, this school was “nondenominational.” 
Tuition was four dollars per term in 1794 and rose to five dollars in 
1801. The educators taught basic subjects such as reading and writing 
as well as spelling, mathematics, grammar, composition, and geography. 
Besides these subjects, good behavior and rhetoric were subjects added 
on the examination in 1789 and 1790, respectively. They also taught 
history, music, astronomy, and chemistry.(13)
There are no records about the reasons for the closure of YLAP. 
The last remaining record of YLAP in the City Directory of Philadelphia 
dates back to 1804. Marion B. Savin and Harold Abrahams opined that 
a “lack of sufficient support and the existence of too much rivalry [from 
competing girls schools] played their parts in its demise.” According to 
the City Directory of Philadelphia, there were already four schools for 
women in the city in 1800, and it is likely that the resulting competition 
led to the closing of the academy.(14)
YLAP was not merely a school but a forum for ideas on women’s 
education as well. This academy is important to study women’s 
education in this era for reasons other than because it was the first 
secondary institution for women in the United States. After each 
examination, of which there were two per year, the academy invited 
prominent intellectuals and scholars and asked them to deliver 
addresses. The academy also invited students who received excellent 
remarks on their exams to make speeches and to represent the student 
body. YLAP preserved and published several of these addresses and 
speeches. The most important among them is The Rise and Progress of 
the Young Ladies’ Academy of Philadelphia (1794). This 119-page book 
contains records of examinations and a number of addresses by both 
educators and students.
Additionally, many pamphlets regarding women’s education, based 
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on the YLAP addresses, were published individually such as Thoughts 
on Education, Addressed to the Visitors of the Young Ladies Academy in 
Philadelphia (1787) by John Swanwick, who later became a Republican 
congressman from Pennsylvania.(15) In one particular collection of these 
addresses, we see rhetorical assertions insisting on the importance of 
women’s education, which until then was considered unnecessary. A 
typical theme in these addresses was how educated women added value 
to society. In these addresses, we also determine the concrete subjects 
that men felt women ought to be taught. Various arguments in support of 
women’s education, which we can see in the context of these addresses, 
were generally inconsistent. For example, women’s education was to be 
supported based on the philosophy of the Enlightenment, Christianity, 
patriotism, and economic interests. However, the various justifications 
had one common goal, namely promotion of women’s education. Thus, 
in studying this series of addresses, we note the wide range of social 
dynamisms in support of women’s education(16).
II. “Republican motherhood” arguments at YLAP
Since the 1980s, the “republican motherhood” ideology, first 
presented by Linda Kerber, has been the most important framework for 
studying women in the early Republic, especially in terms of the history 
of women’s education. According to the “republican motherhood” 
ideology, in the late 18th century, the role of the mother as a child’s 
first educator became the most important social role for women and, 
therefore, cultivating the capability of mothers as educators was the 
primary mission of women’s education.(17) For example, in 1791, John 
Cosens Ogden, an educator in the early Republic, explained the social 
roles of an educated woman:
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The description of this virtuous woman closes with observing, “That 
her children rise up and call her blessed – her husband also and he 
praiseth [sic] her.” Doing her duty to them – making their honour, 
advancement and felicity, the first motive action….(18)
 
Her primary role was the raising of a patriotic child. In other 
words, her education prepared her to be a virtuous mother. She had a 
responsibility to produce virtuous republican citizens, though not to take 
any action on her own in this regard. Thus, women’s political tasks were 
to be accomplished within the confines of family.(19)
Although the “republican motherhood” ideology has widely 
influenced American history studies, it has invited criticism regarding its 
views on women’s education.(20)  In her article criticizing the “republican 
motherhood” ideology, Margaret Nash presents several problems with 
this ideology, using materials from YLAP. She wrote “[a]lthough the 
Young Ladies’ Academy is not representative of all female academies 
across the new nation, an examination of it is revealing. If the ideology 
of republican motherhood were the primary rationale for female 
education in this era, it would be likely to surface at the Young Ladies’ 
Academy.” (21) In examining students’ reasons for attending school, 
Nash insists that young women sought education that enhanced their 
intellectual development, religious sensibilities, and social opportunities. 
She also points out that the “republican motherhood” ideology neglected 
women’s economic activities in favor of describing them only as wives 
and mothers.(22)
It is interesting that both Kerber and Nash referred to YLAP for 
supporting their arguments. Nash’s indication is important because 
after examining YLAP sources, we discover through the records of 
many women’s assertions that they did not accept the “republican 
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motherhood” ideology. Not paying attention to women’s voices or 
conferring them with agency is the most critical opinion against the 
“republican motherhood” ideology. Now, there is a need to integrate the 
discourses of men, the educators and authors, and women, the students, 
to develop a multifocal scholarship.(23) To include women’s voices in 
the “republican motherhood” ideology, I will examine the addresses by 
YLAP students as well as educators, which have been studied by many 
historians. In doing this, I propose to look at the additional role of YLAP 
in women’s history and provide a new perspective to the “republican 
motherhood” ideology.
III. “Forward in pursuit of knowledge and supreme felicity”: the 
relationship between the student and the home
By studying the addresses of YLAP educators, we see that they 
were confident that teaching young women would be good for public 
utility. Shortly after an examination in June 1789, James Sproat told the 
students:
[T]he Ladies’ Academy, is a new institution in this city. And 
I cannot but hope, that the plan of female education, now 
adopted and prosecuted in this excellent seminary, will merit the 
approbation and patronage of all who wish well to the learning, 
virtue and piety of the rising fair of this metropolis.(24)
While it seemed easy for educators to explain the usefulness 
of YLAP, they had to be deliberate in contradicting the notion that 
women’s education might be harmful. Specifically, several educators 
attempted to justify young women attending school and leaving their 
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families. It should be noted that YLAP attached importance to the 
relationship between students and their homes. For instance, at YLAP, 
there was no dormitory. Most of the students attended the academy from 
their parents’ homes in Philadelphia. Students from distant places lived 
with relatives or family friends in Philadelphia and the school expected 
students to take pride in their hosts as if they were their own family. 
YLAP apparently feared that the relationship between students and 
their homes would suffer by attending the academy. From this policy, 
espoused by YLAP, we understand how women’s education was viewed 
purely from the perspective of their domestic use.(25) 
This feature can also be seen in the speech delivered by Joseph 
Pilmore, who visited YLAP in 1788. He warned about the consequences 
of students being separated from their families and admired YLAP for 
its efforts to preserve the connection between students and their homes:
[T]he eminent danger that generally attends boarding our daughters 
too far distant from the kind attention and watchful care of an 
affectionate and pious mother, and the pleasing guardianship of 
a sensible and judicious father, is entirely avoided, and all the 
honors and real advantages of a public education, effectually and 
permanently secured.(26) 
Accordingly, he stated that the plan of “female education lately 
adopted, and now pursued in our city, is truly excellent, and most justly 
deserves the patronage of every friend to knowledge and virtue.” Thus, 
in discussing the importance of women’s education, he emphasized the 
relationship between female students and their families. In the following 
rhetorical expression, he also asserted that permitting daughters to attend 
YLAP would eventually provide parents with valuable benefits:(27)
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Education and religion disperse the clouds that hide the glory from 
us – open a shining prospect – and urge us forward in pursuit of 
knowledge and supreme felicity.
In schools of wisdom, as in a watered garden, our daughters, like 
pleasant plants, shall sweetly grow. Each tender bud shall gently 
unfold its fragrant blossoms, display its rising glories, and kindly 
ripen into golden fruit.(28)
An address delivered by Samuel Magaw is also interesting when 
considering what it meant for girls to go to school. He was asked to 
make the speech after attending a YLAP examination in 1797. He told 
the students that “female minds are capable of great improvement” 
and that attending female seminaries was the best way to improve their 
minds. On the issue of women-only classes, Magaw argued against the 
opinion that women in a group would be negatively influenced by each 
other and that their views would become corrupt. He insisted that there 
was no need to worry about bad influences in school if the students 
maintained close relations with their families. Specifically, Magaw 
considered that unless they were “thrown” a great distance from “the 
paternal eye” and “a mother’s sweet attention,” female students would 
never become corrupt. These insistences were uttered to persuade 
parents, who felt uneasy, to let their children attend the academy. These 
efforts of YLAP to maintain relationships between the daughters and 
their families illustrate the difficulties involved in educating women in 
this era.(29)
Benjamin Rush had similar opinions on the question of dormitories. 
In his pamphlet titled A Plan for the Establishment of Public Schools 
and the Diffusion of Knowledge in Pennsylvania (1786), he emphasized 
－ 40 －
that “this mode of secluding” students from the “intercourse of private 
families” was advantageous in making them scholars. However, the 
mission of education was to make them “citizens and [C]hristians,” and 
thus he felt that students should live with their families. He also stressed 
on the female students’ bonds with their families after they graduated 
from YLAP and got married. For instance, he underlined the importance 
of a woman’s role as wife because the obligations of a man “would be 
increased by marriage,” and that men, as patriots and legislators, “would 
find the sweetest reward of their toils, in the approbation and applause 
of their wives.” In fact, his lectures at YLAP were based on his belief 
that women’s education should connect a woman’s knowledge to her 
role in the home. According to Marion B. Savin, in Rush’s chemistry 
course at YLAP, he taught cooking as the application of chemistry in 
seven classes, while he taught just chemistry in only five classes.(30)
In addition to speeches and pamphlets, we need to look at books 
on conduct, books on fiction, and magazines geared toward women, 
the types of publications women generally read at their homes to gain 
a further understanding of the relationship between young women and 
their homes. On reading such texts, women were to improve not only 
their literacy and education but also their moral sense and become ideal 
women. For example, in his book on conduct titled Lectures on Female 
Education and Manners, John Burton explained in three chapters the 
importance and social meaning of a woman’s role as a daughter, wife, 
and mother, respectively. He stated, “Your influence in society, either 
as daughters, as wives, and as mothers, is so extensive that it must 
be extremely political, to direct it aright.” This clearly indicates the 
attempts made to confine women’s activities to their homes.(31)
In his address to students, Benjamin Say, the secretary of YLAP, 
listed the subjects available at YLAP, such as spelling and composition, 
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and emphasized how useful they were to students after they graduated. 
For example, Say said that arithmetic was “a branch of education highly 
necessary for … attainment” and would be helpful to women:
It will enable you to buy or sell advantageously – cast up 
accounts, and in general to transact such business as may be found 
occasionally necessary for yourselves, and as assisting companions 
to the other sex.(32)
This description reveals that in the new metropolis of Philadelphia, 
women were starting to be connected to economic activities; yet 
they were still connected to their families, including their fathers and 
husbands. From the viewpoint of educators, education at YLAP was 
considered useful for women in patriarchal families.
IV. “Where shall we find a theatre for the display of our talents?” 
Gap between the notions of educators and students in YLAP
In examining the addresses delivered by the students at YLAP, we 
see numerous references that illustrate their admiration for the academy 
and of the era in which they had the opportunity to study and acquire 
different types of knowledge. In 1790, Ann Loxley, the top student of 
the first rhetoric class, described the condition of women who preceded 
her as being under “the veil of female ignorance.” She believed in a 
permanent social commitment to female education and “that the plan 
of female education, now in vogue, is the most eligible of any hitherto 
practiced.” Loxley also voiced her appreciation of her teachers for 
giving her a valuable education:
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To you, honored sirs, I, in the name of my sister students, and for 
myself in particular, acknowledge ourselves deeply indebted for the 
kind attention you have afforded us, by the frequent admonitions 
we have repeatedly received from you, and the affectionate and 
tender regard you have so frequently expressed for our welfare and 
happiness, both here and hereafter.(33)
Molly Wallace, a 1792 alumna, also expressed her delight at 
receiving education. Addressing her schoolmates and those students 
still attending YLAP, she mentioned the usefulness of the education that 
YLAP provided. She told her parents that “[y]ou may be engaged in 
employments more illustrious than the education of youth, but what can 
you pursue that will produce more lasting and beneficial effects[?]” In 
brief, with far-sightedness, she thought educated women would provide 
more benefits to their families. She emphasized their responsibility, as 
educated and respectable women, to study hard because they were the 
touchstones of women’s education. They needed to prove they could 
emulate men’s virtues and compete with them, and if they did not, 
“ignominy and reproach will inevitably be [their] portion.” (34)
However, not all students simply affirmed that this era was good 
for women. Even though they could obtain a good education at the 
academy, once they graduated, they had few opportunities to use their 
knowledge. Priscilla Mason, who received a diploma from YLAP 
in 1793, presented the salutatory oration at a YLAP commencement 
ceremony. In her address, while she voiced appreciation for her teachers 
and parents who gave her the opportunity to study, she did not hesitate 
to complain of the situation in the city. She said that education is one of 
“our rights” as women: 
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[I]llustrious female characters, have shown of what the sex are 
capable, under the cultivating hand of science. But supposing 
now that we possess’d all the talents of the orator, in the highest 
perfection; where shall we find a theatre for the display of them? 
The Church, the Bar, and the Senate are shut against us. Who shut 
them? Man; despotic man, first made us incapable of the duty, and 
then forbid us the exercise.(35)
Mason also said that she wanted “by suitable education, [to] qualify 
ourselves for those high departments.” She hoped, after graduation, 
that the alumnae of YLAP had opportunities to practice what they had 
learned in their school. In reading her address, we see that some women 
wanted education that helped them participate in the public realm, but in 
reality, they could not do so.(36)
In her 1794 address, Ann Harker compared the condition of women 
to that of “slaves” and accused women of having an ingratiating attitude 
toward men. She also compared several prominent women, such as 
Mary Wollstonecraft, to Thomas Paine:
In the martial field of glory, we have a long list of memorable 
heroines…. In opposition to your immortal Paine, we will exalt 
our Walstencraft [sic], and the female Iberian Cicero. The one 
has asserted and vindicated our rights, the other has affected 
a revolution, by her eloquence, in making all the Eterary and 
philosophical societies in Spain accessible to women. In this she is 
confessedly the superior of your champion.(37)
 
In the same year, Ann Negus, who had also received a diploma, 
delivered her valedictory speech. In reading her speech, it appears 
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she was determined to speak on a topic not expected by the audience. 
She first spoke about modesty, which was “considered one of the 
most distinguished traits in the female character,” and predicted that 
her address, regardless of this virtue, would forfeit such character. 
She also realized that her address might be considered “a violation of 
female delicacy.” Her main subject was a criticism of the institution of 
marriage. While she certainly appreciated YLAP and its educators for 
giving her precious knowledge, she thought that once students graduated 
from the academy, they were forced to marry and abandon what they 
had learned at YLAP: (38)
Even those of us, who are most favoured by fortune, and most 
carefully secluded from danger, have our happiness established 
on a very precarious foundation; few of our sex are destined to 
continue long in possession of the power of regulating our own 
conduct, and those to whom we resign our liberty…. (39)
As I argued earlier, the educators at YLAP had a tendency to teach 
students that their goal in life should be to support their families as 
daughters, wives, and mothers. Thus, Negus’s objection to such a goal 
would surely have been “a violation of female delicacy.” It is important 
that they were able to make such radical comments in front of the 
educators and family members.
V.  YLAP in the 1800s: Changing the meaning of female education
While many historians have studied YLAP using materials 
published in the 1780s and 90s, such as The Rise and Progress of the 
Young Ladies Academy of Philadelphia, we can learn about YLAP 
－ 45 －
“To Live in an Age of Light and Refinement”
at the beginning of 19th century through the newspaper Philadelphia 
Repository. This newspaper constantly ran articles about YLAP. For 
example, an excerpt was printed on December 27, 1800, from an 
address to students delivered by James A. Neal, the principal of YLAP, 
emphasizing the importance of a class on composition. Another address 
delivered by Neal appeared in the February 12, 1803, issue. In this 
article, Neal suggested that his students pursue “those studies which are 
calculated to make the female a pleasing companion, a useful member 
of society, and to ensure her own present and future happiness.” We find 
similarities between his contention of connecting female education to 
its use in family and society and the educator’s view in The Rise and 
Progress of the Young Ladies Academy of Philadelphia, as discussed 
earlier.(40)
In comparing articles from the Philadelphia Repository with 
earlier publications, we discover changes in the meaning of women’s 
education. Specifically, in reading student addresses and publications 
in the Philadelphia Repository, they no longer seemed keen or did 
not dare to participate in political and public affairs. For example, in 
an issue published on November 22, 1800, there was an article titled 
“Observations on Female Politicians.” It was a work written by a student 
of YLAP for a composition class. She asserted that women should not 
be concerned with political matters:
Many females render themselves unamiable and indeed ridiculous, 
by interesting themselves in politics. They certainly are not aware 
of the consequences. They do not consider that an attachment to 
this subject, will ruin their disposition, destroy their peace of mind, 
and excite contempt and disgust.(41)
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She thought being concerned about politics was “proper for the 
other sex” and advised girls to keep away from political issues:
I would beg leave to advise all young ladies, and my dear 
Classmates in particular, never to let politics engross their minds. 
I do not think we are or ought to be capable of judging on political 
questions.(42)
She mentioned “domestic duties proper for females” and contrasted 
the domestic sphere with the public sphere, arguing about which sex 
should address which sphere. This notion seems a far cry from the 
assertions made in the 1790s by Priscilla Mason and Ann Hacker, who 
eagerly wanted to participate in the public sphere. Around 1800, there 
was a radical change in the meaning of women’s education moving from 
gaining equal rights to cultivating domestic virtues, which was the goal of 
the educators at YLAP since its establishment. The trend to devalue the 
“rights of woman” continued, which people like Mary Wollstonecraft 
had so fervently opposed in the 1790s.(43)
In examining YLAP speeches, we can see a gap between the 
viewpoints of the educators and those of the students. While educators 
attempted to keep women in their homes, students wanted to break away 
from the social obstacles that did not allow women to flourish in the 
public sphere. These “disorderly women” may have upset conventional 
ideas about women’s education in the early Republic, such as the 
“republican motherhood” ideology, which advocated that women served 
the nation by raising children. Examining YLAP and its collection 
of speeches allows us an opportunity to create a new perspective on 
women’s history.(44) 
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However, after reading several articles in the Philadelphia 
Repository, we see that even students’ views were undergoing changes. 
While Ann Harker and Ann Negus dared to present complaints in public 
that their opportunities to participate in political and economic matters 
in the 1790s were restricted, students represented in the Philadelphia 
Repository seemed more than willing to participate only in domestic 
matters. From the history of education in America, this was the trend 
seen in women’s education around the 1800s. For example, Susanna 
Rowson, a popular writer in early America who wrote about women’s 
freedom and rights in works such as Slaves in Algiers or, A Struggle for 
Freedom (1794), began to emphasize women’s roles in the home when 
she started her own Young Ladies’ Academy in 1800.(45)  This trend led 
female education back to establish a closer connection with domesticity, 
which Catharine Beecher had established in the middle of the 19th 
century, the age of Victorian womanhood. In 1841, this distinguished 
educator emphasized that women should abandon their ambition for 
public concerns: 
[I]n order to secure her the more firmly in all these privileges, it 
is decided, that, in the domestic relation, she take a subordinate 
station, and that, in civil and political concerns, her interests be 
intrusted to the other sex, without her taking any part in voting, or 
in making and administering laws.(46)
Her criticism of women who were concerned with politics was 
very similar to that of the YLAP student who composed “Observations 
on Female Politicians.” As historians Ellen Carol DuBois and Lynn 
Dumenil write, establishment of “true womanhood” in the 19th century 
arose from the decline of the notion of the “rights of woman” in the 
－ 48 －
arguments on women’s education.(47)
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